Training Institutions Review

Briefing Paper for Methodist Council and for Review Group

A Map of the Territory

This briefing paper is offered to members of the Methodist Council and to the Review Group to be appointed by the Council as a guide to the main technical issues in the field of ministerial training (the term ‘ministerial’ is to be taken to include diaconal and presbyteral ministry). Not all the issues identified in it are to be addressed by the review group: many of them belong to later stages of implementation.

The 2006 report ‘Future Use and Configuration of Training Institutions’ gives (in section (3.2) an outline of the stages by which the connexion’s provision of pre-ordination training has developed, and its relationship to the wider training field. The background section of this briefing paper aims to present that story with less factual precision but more explanation (without the sacrifice of accuracy!). Specific issues highlighted in bold italics in the text of the paper are explained in more detail in subsequent sections.

1) Background

There is broad ecumenical consensus that ministerial training serves a variety of functions.  Through training individual ministers are equipped to fulfill the ministry to which they are called. Equally Churches are helped to fulfill the mission to which God calls them by the proper equipping of their ordained (and lay) ministers as a group. It is important to note that the planning of the Church for its future work implies that some individuals will need to be trained to help the Church fulfill a diversity of tasks:  in ‘pioneer ministries’ and evangelism; in leadership roles within the Church; in specialist ministries; to provide future theologians and theological educators. This variety of functions necessarily implies a variety of ways in which training is delivered both within and between institutions.

All the British churches have followed a similar trajectory of change in the provision of their pre-ordination training over the last twenty years and more. This can broadly be summed up as:

· The provision of part-time as well as full-time training

· The provision of full-time training without the requirement of being residential
· The provision of non-residential training within reach of students’ homes

· University accreditation and validation, at varying levels (Certificate, Diploma, first and further Degree) of all courses of theological study for ministerial training

· Emphasis on the integration of theory and practice: this can mean emphasis on theological reflection as the primary means of theological study, a high level of practical experience within an accredited course in pre-ordination training and the pursuit of accredited study within a primarily practical setting (e.g. in probation and continuing ministry)

These changes have to some extent taken place for pragmatic reasons. The average age of students entering pre-ordination training  has increased significantly over the last twenty years. The number of women students has also increased significantly. Both women and older students are more likely to be limited in their availability for training, often by family responsibilities which may include the need to maintain the family income as well as the need to remain living in the same place during training. The cost to the church of part-time training is significantly lower despite its greater length. Patterns of pre-ordination training are therefore extremely varied.

Educational emphasis on the integration of theory and practice has also played its part in these developments. Theological reflection, it may be argued, is stimulated, not hampered, by a person’s continuing to be immersed in the ‘everyday’ world of work and family while being part of a learning community with a formational purpose.

Both the Methodist church and its main ecumenical partners feel the need to extend theological learning beyond an initial period for the ordained, and beyond the ordained to the whole people of God. This is in accordance both with theory and practice of professional development and with the theology of ministry which sees it as the outworking, by the whole Church, of God’s mission in the world. Developments such as the Regional Training Partnerships set up by the ‘Hind’ Report (which are taking shape in varying ways across England) and the churches’ learning networks in Scotland and Wales aim to provide widely extended learning opportunities for the whole Church. Developments associated with ‘Fresh Expressions’ of church may also have a significant impact on patterns of training.

2) The current training situation in the Methodist Church

In the current connexional year (2006/7) the Methodist Church provides connexional funding for students in foundation and pre-ordination training. 

Foundation training and ‘Extending Discipleship, Exploring Vocation’

Students are accepted for foundation training on the basis of evidence of a call to authorised service in the Church. The experience of foundation training should enable them to discern the specific shape of that calling: acceptance for foundation training is not candidating for ordained ministry. There are at present 120 students in foundation training, 41 full-time and 79 part-time. The duration of foundation training is generally up to two years. Depending on what is available at a particular institution, students may have two terms (January – June) part-time training on a staged entry programme, followed by one year full-time or part-time. Alternatively they may have one year’s full-time or two years’ part-time training commencing in September.

Foundation training has been a success in many respects. It has provided a structured environment for vocational discernment. It has made accredited theological study available to people who have not followed a pathway to pre-ordination training. It has however made it more difficult for some people to enter training, and it has not opened up theological learning to the whole church in the way that was intended. For these reasons (and others spelled out in full in the report Extending Discipleship, Exploring Vocation, q.v.) Conference 2006 agreed to the introduction of a new process whereby the exploration of discipleship, and its meaning for churches and individuals in terms of calling, will be undertaken in locally-based groups, co-ordinated across circuits and districts as necessary. Participants in these groups will undertake structured learning as well as practical experience of ministry (lay as well as ordained) and reflection on it. Those who discern a calling to an authorised ministry will need to compile a portfolio (i.e. evidence that they have fulfilled the requirements), whose component parts will be determined by the appropriate bodies (for ordained ministries, the Ministerial and Diaconal Candidates’ Selection Committees). Carrying out this programme of ‘Extending Discipleship, Exploring Vocation’ will therefore require a combination of the skills and experience of circuit and district officers (Vocations Secretaries, TDOs etc.) and theological educators which have been developed already in the context of foundation training.

Pre-ordination training

In the current year there are 88 students in pre-ordination training. The majority of students remain for their pre-ordination training with the institution where they undertook foundation training. A pathway of part-time foundation training followed by full-time pre-ordination training is not uncommon. An individual student will therefore follow an individually-tailored pathway, but always as part of a group of other students, both in foundation and pre-ordination training.

Part-time training

This year there are 25 students in part-time pre-ordination training. Part-time foundation and pre-ordination training may be delivered by an institution which offers only this pattern of training, or by an institution which also offers full-time training. The detailed pattern of the training experience will vary from one institution to another. Those which are validated by the Church of England for its ordination training must conform to a prescribed pattern of six residential weekends and one residential week a year. The rest of the programme may be delivered by students’ attending at a centre, typically on one evening a week in term-time, or by their studying individually with a local tutor and perhaps one or two other students and coming together in a variety of study and formational groups. Institutions which are not part of the Church of England’s provision devise their own patterns of periods of residential gathering for part-time students.

Full-time training

This year there are 63 students in full-time pre-ordination training. Data on how many of these are fully resident in the institution, and how many maintain a home elsewhere, are not held connexionally. Full-time training may be non-residential: a student may be a daily commuter or may have accommodation in or near the institution for part of the week. Previous distinctions between resident and non-resident students have now largely broken down and the term ‘residence’ is today used in a broad sense which has a tenuous relation to where a student happens to live. Students may not be resident on the site of an institution but may participate fully in its daily life; others may be resident but unavailable due to, for example, extended placement work. Some institutions, however, seek to offer formation within a ‘residential’ community of scholarship and worship, seeing this as one effective model of ministerial formation. Others offer a formational community which offers a full-time training experience that is not centred on ‘residence’, seeing this also as an effective model of ministerial formation. Institutions shape their patterns of activity so as to provide appropriate formational experience, as well as formal learning, for a wide variety of part-time and full-time students, of whom the latter may or may not live on the same site.

Institutions shape their patterns of activity so as to provide appropriate formational experience, as well as formal learning, for non-resident students.

Training in probation

This year there are 125 probationer presbyters and deacons, the vast majority of whom are in circuit appointments. 50 of them are pursuing accredited courses of study in addition to the formational experience of the district probationer’s group. In some cases probationers are completing degree programmes begun in pre-ordination training; in other cases they have begun a new accredited course at the beginning of probation or later. Some probationers undertake courses which carry an academic value (CAT points, which may under appropriate validation arrangements be amassed to qualify for the award of a certificate, diploma or degree), but not in sufficient number to qualify for an award. Courses which lead to an award receive connexional funding and other accredited courses may do so at discretion. Accredited study in probation may be undertaken through a local institution, through the probationer’s training institution or by means of distance learning (e.g. Cliff College MA, Durham DMin). Distance learning programmes commonly require short periods of residence.

3) Ecumenical relationships in training

Nearly all Methodist students in foundation and pre-ordination training share significant parts of their learning with students and staff from other traditions. Such ecumenical sharing is positively regarded by Methodist theological educators, provided that due provision is made for appropriate Methodist formation. Students from different traditions may be differently grouped for particular parts of their training for formational reasons.

Some non-residential courses are functionally ecumenical to a greater or lesser extent but do not have Methodist requirements incorporated into their governance. Methodist participation is on a goodwill basis, sometimes supported by the course’s employment of a tutor with designated Methodist responsibilities. Other institutions have formal partnership arrangements (see Appendix 3 of the 2006 report).

In the case of institutions, whether solely Methodist or ecumenical in their governance, which have a governance relationship with the connexion, presbyters and deacons appointed to serve as tutors are also stationed to that institution. Tutors employed by other institutions are purely employed and are listed in the stations where they reside (and in some cases have a circuit or other appointment).

The quality of ecumenical and Methodist formation available to a student will depend both upon the absolute number of Methodist students (size and viability of peer group) and upon the proportion of Methodists in the whole student body (institutional ethos and understanding). These considerations are largely separate from those of governance.

Significant ecumenical developments are taking place in some areas as a result of the development of Regional Training Partnerships. The vision of the ‘Hind’ report, produced by the Church of England in conjunction with the Methodist and United Reformed Churches in 2003, was that training institutions and local churches should enter into regional partnerships which would deliver all kinds of training for ministry, both lay and ordained, in an ecumenical framework. Development of these partnerships has been bedevilled by disagreements over, inter alia, regional boundaries, the role of theological colleges and the funding of full-time training. Nevertheless considerable progress has been made in some regions, particularly in the fields of education for discipleship and lay training in general. Methodist institutions, whose role to date has been a connexional one, are having to negotiate the complexities of having a regional role as well while preserving their connexional identity.

4) Formation and situated learning

The term ‘formation’ is an important part of the discourse of ministerial training. It refers to the process by which a person’s identity and self-understanding are modified as they undertake a learning programme which leads them into a new role. It can be used with reference to any process of learning which involves change in attitudes, values, habits of thought and behaviours. The concept of ‘professional formation’ is widely used in other walks of life.

The particular shape of ‘ministerial formation’ is given by the component experiences which are designed to accomplish the desired outcomes. These experiences may be described as:

· Formal (‘intellectual’) learning, theological and other

· Spiritual growth into the new role

· Experience of ministerial practice and theological reflection on it

· Being part of a community, or communities, of learning, practice, reflection, worship and devotion

· Living within and learning about structures of accountability to and within the Church (‘our discipline’)

The combination of these experiences leads to changes in attitudes, values and behaviours. Not all of these changes are intentionally sought, but they may be evaluated by the use of evidence. The learning outcomes devised by the Churches offer a description of the attitudes, values and behaviours, as well as the knowledge, which are desired in individuals at various stages of their training.

Programmes of ministerial training are sometimes divided into ‘academic’ and ‘formational’ components, where formational is taken to mean the acquisition of spiritual disciplines and practices, learning to situate oneself within specific traditions of the Church, personal reflection and so on. The model offered in this paper resists such separation on the grounds that formal learning cannot be separated from the formational context: students learn theology, biblical studies, church history, ethics etc. as people who are undergoing personal development into the ministerial role, and formal study interacts with the other formational experiences. All learning is situated not only within communities which have a shared purpose but also within the individual’s intention to follow a particular way of life. For this reason even the happenings of ‘everyday life’ as it was experienced before entering training can become material for reflection from the new perspective and thus part of the formational experience.

It is sometimes assumed that particular patterns of life are necessary for ministerial formation: the consensus among Methodist theological educators is that while communities of practice, gatherings where students can undergo and process learning experiences with both security and freedom, are essential, no one shape of formational community can or should be prescribed. This is not merely for pragmatic reasons but because different personalities flourish in different types of community setting.

5) Validation and accreditation

Programmes of foundation and pre-ordination training all lead to some academic award validated or accredited by a university. All processes of accreditation and validation work back from the desired outcomes: once these have been determined the curriculum and other learning experiences can be shaped so that they can be achieved. The curriculum is validated: its delivery is assessed by inspection and audit. These procedures of inspection, validation and quality assurance, carried out by the university and other authorities, enable it to guarantee the quality of what is being delivered in its name and to qualify for state funding. Training institutions may be an integral part of the teaching programmes of the university; they may devise and deliver their own programmes and have them approved (accredited) by the university. The nature of the relationship between the training institution and the university thus varies from one situation to another, and this may affect the level and type of funding that is available to the training institution. Some arrangements allow government funding to be channelled down to the training institution: in other situations such funding remains with the university.

Accreditation arrangements also allow some degree of flexibility in students’ training pathways. Where different institutions share the same validating body, students can transfer between institutions for different parts of their training (e.g. foundation training, pre-ordination training and probation), all the while amassing credits towards a final award. Transfer of credits between different validating institutions is more difficult. Questions of validation may have a significant impact, which might for other reasons be undesirable, on the shape of regional partnerships.

The churches also carry out quality assurance procedures of their own. Because the Church of England’s training institutions are independent bodies they are required to undergo a validation process to ensure that they offer an appropriate training experience, as well as an inspection process to ensure that they are delivering it adequately. The Methodist Church shares in these processes for those institutions where it trains students alongside Anglicans. The inspection and validation of all Methodist training is under the oversight of the Training Strategy and Resources Executive and the Formation in Ministry Office.

6) Training networks and partnerships

The institutions which deliver pre-ordination training on behalf of the Methodist Church are involved in a wide variety of partnerships which are themselves evolving and changing. Some of the most significant are:

Ecumenical partnerships in the primary delivery of training

These may take many forms, e.g. 

· an institution with integrated ecumenical governance structures such as the Queen’s Foundation or the Southern Theological Education and Training Scheme (STETS)

· partnership of separate institutions within a common building and administrative framework such as Hartley Victoria College’s role within the Partnership for Theological Education in Manchester

· one institution ‘embedded’ in another such as the relationship between the Wesley Study, Durham and Cranmer Hall or between the York Institute for Community Theology and the College (soon to be University) of York St John

· federation of separate institutions such as the Cambridge Federation for Theological Education or the Bristol Federation

· participation on a ‘user’ basis in an institution of another denomination, with or without Methodist representation in its governance

Regional Training Partnerships 

These have been set up by the Church of England as the result of an ecumenical development process and are being advanced ecumenically as far as possible. The eventual aim of RTPs is to have a regional body in each of eleven regions in England which will be responsible for providing training, both initial and continuing, for the whole range of lay and ordained ministries. It is envisaged that Methodist network structures (see below) will interact as far as possible with RTPs, with due allowance for the non-coincidence of boundaries (which are however porous).

Possible network structures within Methodism

The RTPs as they have developed do not entirely fit the needs of the Methodist Church. In particular, in some of them there is very little Methodist institutional presence, and participation in these regions would be unacceptably weak. It has therefore been necessary to work to a different pattern in proposing network structures for Methodist training so as to make best use of existing resources. This is the thinking behind the proposals for six networks in England, one in Scotland and one in Wales. 

These networks will have to accommodate the different kinds of governance relationship between the Methodist church and the institutions in the network. Different networks may need to receive different levels of funding depending on their size and the nature of the institutions involved in them.

The current review of connexional support for a variety of ministries (Project 2 of the Team Focus process) is connected with the training institutions review because of the relationship between different kinds of training. The review of pre-ordination training is set within ‘the context of a commitment to the learning and development of the whole people of God.’ (Agenda 2006 p. 383) Network structures will need to enable a sharing of resources between what have been separate fields such as pre-ordination training, vocational exploration, local preacher training, training for specific lay ministries and the whole-church development work undertaken by Training and Development Officers. The management questions involved in all this have yet to be elucidated.

7) The funding of training

The connexion pays the institutions that provide its foundation and pre-ordination training by two routes; block grants and fees. The block grant system was introduced in 1999 as a modification of the previous fee-only system. By giving institutions an element of funding irrespective of detailed fluctuations in student numbers it introduced welcome stability. The five-year period of guaranteed funding 2002-7 enabled this stability to be maintained. (It is worth noting that the Finance Panel of the Church of England’s Ministry Division, which has so far continued to operate on a fee-only basis with smoothing arrangements, is proposing that that Church should adopt a block grant system.) The block grant figures as they stand at present are in need of revision to reflect current numbers at and use of the institution. The figures 

for 2004/5 actuals, or 2005/6 budget are:

Name of Institution

Actuals 2004/5
   (+ 2%)      Budget 2005/06

Bristol
163960


 167240



Cambridge
  78514


   80084



Durham
  80882


   82500



EAMTC
    6560


     6691



EMMTC
    1450


     1479



Hartley Vic
  65586


   66898



Llandaff
          0


   15000



Oxford
  20000


   20000



Queens
  98375


 100342



SEITE
  10934


   11153 



UTU
    5469


     5580



SWMTC
  33295


   33960



STETS
  32907


   33565



TISEC
 15000


            0



York Inst
 19675


    20069


WEMTC
   8745


      8920



Wales
 27027


    27973

                                                    668379
                                     666454










Grants are also paid toTraining Institutions towards staffing and development work. In 2004/05 this was £61000. 

Where a block grant is paid, the connexion pays a flat-rate fee per student. In 2004/05 this was £4000 p.a. for full-time training and £2670 p.a. for part-time training. In the case of some institutions which do not receive a block grant the connexion pays a full fee. Fees paid to the various institutions and student numbers in 2004/05 in were:

	
	
	
	Found. St
	Student
	Student
	Student
	
	TOTAL

	Training Institutions
	
	Foundation
	numbers
	Presbyters
	Deacons
	numbers
	Probation
	EXPEN

	 
	
	
	
	
	
	
	
	

	Bangor
	
	6300
	     1FT; 1PT
	0
	0
	
	0
	

	Scotland
	
	2670
	     1PT
	2670
	0
	    1PT
	0
	

	Bristol
	
	24005
	     6FT
	26445
	4000
	    5FT;4PT
	1747
	

	Cambridge
	
	24000
	     6FT
	53100
	0
	    13FT
	3206
	

	CBDTI
	
	0
	
	0
	0
	
	900
	

	Cliff
	
	10085
	    2FT; 1PT
	0
	14880
	    4FT
	4250
	

	Durham
	
	58670
	   10FT; 9PT
	49265
	0
	    12FT
	0
	

	EAMTC
	
	2950
	    1PT
	9340
	0
	    1FT; 2PT
	0
	

	EMMTC
	
	34200
	    13PT
	17090
	0
	    1FT; 4PT
	4299
	

	Hartley 
	
	72240
	   2FT; 24PT
	39342
	927
	  11FT; 1PT
	1990
	

	Llandaff
	
	4000
	   1FT; 1PT
	6670
	0
	  1FT
	0
	

	Guy Chester Centre
	
	44945
	   22PT
	0
	0
	
	0
	

	NOC
	
	5948
	   2PT
	4422
	0
	  1FT
	0
	

	NTMTC
	
	17835
	   6PT
	9835
	0
	  3PT
	0
	

	Oxford
	
	1575
	   1PT
	4735
	0
	  1FT
	750
	

	Queens
	
	39150
	   2FT; 14PT
	32870
	16000
	  8FT; 4PT
	1472
	

	SEITE
	
	20470
	   8PT
	22690
	0
	  1FT; 7PT
	565
	

	STETS
	
	45390
	  18PT
	8010
	0
	  3PT
	934
	

	SWMTC
	
	10680
	  4PT
	13350
	0
	  5PT
	2180
	

	UTU
	
	22240
	  1FT; 4PT
	6670
	0
	  1FT; 1PT
	1570
	

	WEMTC
	
	18690
	  7PT
	2670
	0
	  1PT
	0
	

	York
	
	28030
	  1FT; 8PT
	12010
	0
	  1FT; 3PT
	340
	

	Direct to Non Meth T.I.
	
	530
	
	1505
	0
	
	14285
	

	Other training costs
	0
	
	4103
	0
	
	0
	

	Total expenditure
	
	494603
	
	326792
	35807
	
	38488
	895690

	
	
	
	
	
	
	
	
	


The connexion also provides financial support for students on the same basis for both foundation and pre-ordination training. Students in part-time training receive travel expenses and a book grant of £350. In 2004/05 total expenses for part-time students amounted to £114326. Students in full-time training receive a maintenance grant. This averages around £6000 per student but is adjusted for family income, dependent children, state benefits, pension payments, other unearned income, rent from property and maintenance awards. 

The connexional income to support this budget comes largely (since 2002) from the assessment. The contribution of £1000 on behalf of each foundation student meets only a small part of the cost of foundation training, which averages £11,000 per student. In 2005/05, foundation training contributions were £59600.

Block grants do not meet the costs of institutions which have plant to maintain: they all address this to some extent by using their plant to generate income. 

Cliff College does not at present receive any block grant support from the Formation in Ministry budget.

Margaret Jones, 11.9.06
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